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Report Summary

Amid the COVID-19 pandemic and its national and global effects, the University of New England
(UNE) responded with agility and nimbleness by rising to the challenges, adjusting its teaching,
learning, and assessment practices, and making the most of the unexpected
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assessment practices. For one, as the pandemic persisted, programs ran virtual and hybrid courses,
while co-curricular units held remote and/or in-person programming (in-person events were
modified for safety, e.g. participants wore masks in one-on-one trainings and small group
activities). Modifying the format of courses and programs required significant personnel resources,
which sometimes detracted from their usual assessment data collection and analysis efforts.

Institutional changes likewise affected assessment data collection and analysis. For example, the
College of Arts and Sciences (CAS) reorganization, which was planned before the pandemic and
implemented in AY 2020-21, affected some of its programs’ assessment practices. As CAS merged
its thirteen

UAC Report on AY 2020-21, Submitted Fall 2021
p. 2


/cas/schools
/strategic-plan

By and large, the increase in reports represents the University’s deepened growth and engagement
in assessment. In its report on AY 2018-19, for instance, the UAC noted that the University has
steadily developed a robust culture of assessment that runs on a well-established annual assessment
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Finally, in its report on AY 2019-20, the UAC made the following four other recommendations to
the University that were based on the 2020 survey data.

2.1. To advance student learning in and outside the classroom, survey data surfaced several of the
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I11. Findings from the AY 2020-21 Assessment Reports

A. Successes, Challenges, and Unexpected Opportunities and Outcomes in
Student Learning

Teaching and learning have unequivocally been altered, in both small and large ways, by the global
pandemic. The UAC’s fall 2020 survey revealed 65% of undergraduate students and 48% of
graduate/professional students having difficulty focusing particularly on their remote learning

activities. Moreover, the
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Conversely, aggregate data on programs missing the benchmark of at least one of their learning
outcomes markedly decreased in AY 2020-21 (Chart 5). Again, because some programs reported
meeting or exceeding the benchmark of at least one learning outcome, and missing the benchmark
of at least one other learning outcome, the combined data in each academic year for Charts 4 and
5 do not equal 100%.

Collegesin AY 2020-
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Program reports explained that the pandemic took time away from their assessment activities.
Some programs had less time and/or faculty expertise to collect and analyze data. The top three
responses to the question on the challenges programs faced when carrying out their assessment
process were the pandemic (25% of respondents), collecting and analyzing data (25% of
respondents), and needing to include more faculty into the discussion (23% of respondents).

College reports further explained the reasons programs faced difficulty in carrying out their
assessment processes. Competing priorities and interests, leadership transitions, program or
organizational restructuring, and staffing shortages resulted in less time spent on program-wide
assessment and more need for faculty development in the area.

For instance, in its college report, WCHP explained, “Data collection was reported to be
challenging.” The pandemic and faculty contract lengths led to “a decrease in faculty knowledge
related to assessment,” and thus limited data collection. The College of Dental Medicine (CDM),
in its college report, wrote that the pandemic’s impact and the college’s organizational
restructuring that replaced faculty leaders with department chairs “posed some challenges this
year. Our data collection and monitoring were way behind schedule.” Going forward, CDM will
revise its assessment process to include the chairs. Both CDM and WCHP also put forth the goal
of providing faculty with further development and guidance on assessment.

For CAS, according to its college report, “most programs reported [student learning outcome]
assessment process successes, [but a] few reported challenges.” Of those challenges, some “had to
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programs took: 75% reported reviewing, revising, or modifying the curriculum; 55% reported
revising courses, labs, or clinicals; and 48% reported revising assessment measures.

Some college reports highlighted programs replacing traditional teaching practices with, or adding
to traditional teaching practices, more experiential methods and/or online tools. “Disruption of
traditional education delivery methods and measures was a unifying theme across all [WCHP]
programs amidst the COVID-19 pandemic,”
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The AY 2020-21 aggregate data show a good balance in programs’ reported use of direct and
indirect measures: 90% reported direct measures, and 50% reported indirect measures (Note: 45%
of programs reported
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As in the program report forms, the UAC asks co-curricular units to report on at least two learning
outcomes every year, but units can chose to report on different ones each year. Moreover, some
units (e.g., 22% in AY 2020-21) reported meeting or exceeding the benchmark of at least one
learning outcome, and missing the benchmark of at least one other learning outcome. Thus the
combined data for each academic year do not equal 100%. However, these data provide the UAC
and the University at large a way in which to monitor and assess university-wide assessment as a
whole, and provide co-curricular units with feedback to advance their assessment process.

As noted earlier in the academic program and college section of this report, to better understand
these data, the UAC added a question on the AY 2020-21 report form asking co-curricular units
the stage in which they assessed student learning on each of their reported learning outcomes (i.e.
introduced the learning outcome, reinforced the learning outcome, or students were expected to be
proficient in the learning outcome). Of the co-curricular unit reports, 22% reported data on a
learning outcome they introduced, 44% reported data on a learning outcome they reinforced, and
56% reported data on a learning outcome that students were expected to be proficient in (Chart 7).
Thus the aggregate data on units meeting or missing the benchmarks of their learning outcomes
include metrics when students were beginning to learn and comprehend the learning outcomes as
well as when they were expected to be proficient in the outcomes.

Considering the nuances of the data, the recommendations the UAC made in its report on AY
2018-19, and the ensuing discussions that took place across the University, the UAC can, in part,
infer that aggregate data show co-curricular units” AY 2020-21 reported learning outcomes data
increased (Chart 8).
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Conversely, aggregate data on co-curricular units
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mentioned the pandemic and the ways in which it challenged and changed teaching, learning,
student support, and assessment.

Co-curricular units had to either temporarily suspend or deliberately adjust their programs and
activities in AY 2020-21 to ensure the safety of the University community. For example, 33%
reported pandemic-related challenges in their responses to the question on the data-informed
actions they took to improve student learning, and 33% of them recognized its impact in their
responses to the question on their assessment process. Essentially, the pandemic detracted from
their usual assessment data collection and analysis efforts.

Due to restrictions on international travel, for instance,
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improving diversity, equity, inclusion, and a sense of belonging. In his fall 2021 assembly address,
President Herbert encouraged these efforts. “We must embed and embrace diversity and inclusion,
in all their forms, in everything we do,” he asserted. “Although | am very proud of the progress
we have made, we are imperfect. We have more to learn about our history and its ongoing legacies,
and we have much work to do to create a society free of bigotry and discrimination of all kinds”
(p. 7). Many AY 2020-21 assessment reports highlighted these goals and initiatives.

1. Academic Programs and Colleges

Of the 40 program-level reports, 18% mentioned implementing or planning to implement
initiatives to further diversity, equity, inclusion, and a sense of belonging. Three of the five (60%)
college-level reports also explicitly mentioned these initiatives.

Many programs have engaged in discussions, made plans, and taken noteworthy steps to increase
and support diversity, equity, inclusion, and a sense of belonging. In its college report, CAS
explained that “several programs are concerned about equitable access” and plan on
“incorporating” justice, equity, diversity, and inclusion pedagogical tools and instructional
materials into the curriculum. The college thus asked for “resources for developing and
incorporating
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In its division report, Student Affairs highlighted the significant increase in student interest in
programs that focused on diversity, equity, and inclusion topics. As noted above, when Student
Affairs modified the format of its programs and activities to the online environment, the division
saw a significant increase in student representation and participation. Its hybrid and online
programs and activities drew in a broader range of the UNE student body from the undergraduate
and graduate/professional levels, to residential and commuter statuses, to the college represented.
Likewise, UNE’s Office of Intercultural Student Engagement saw a remarkable “400% increase
in registration with increased participation diversity in education level, age, gender, professional
range, and location” in its Diversity Leadership Certificate
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38% plan to meet with a working group, 35% plan to collect and analyze assessment data, and
30% plan to review their student learning outcomes or align them with the curriculum.

The top three co-curricular responses also reflect this effort to catch up on assessment-related
work: 56% of co-curricular units plan to revise assessment measures, 44% plan to review their
curriculum, and 44% plan to review their programs and activities.

Programs and co-curricular units also reported plans to review their rubrics, create benchmarks for
their student learning outcomes, map student learning outcomes to their curriculum, implement
technologies, offer faculty development opportunities on assessment, and further diversity, equity,
and inclusion. As of this writing, the pandemic continues to impact teaching, learning, and
assessment. Yet the University has used these conditions as growth opportunities and continues to
make students its priority.

V. Key Findings and Recommendations

A. Key Findings
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Programs, co-curricular units, colleges, and divisions welcomed opportunities and
incorporated unique and creative methods into their work to support and advance student
learning that resulted in unexpected outcomes.

Many programs and co-
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surfaced the need for dedicated graduate-level career service offerings for CGPS students.
Recommendations about how to fill this need have been discussed and will be brought to the new
Dean this year.

College of Osteopathic Medicine (COM)

Overview of COM Assessment System

The University of New England, College of Osteopathic Medicine (UNE COM), assesses the
progress and performance of its osteopathic medical students in an array of methods.

Student progress in the Preclinical Curriculum (Years 1 and 2) is continuously assessed by periodic
high-stakes written exams in the Osteopathic Medical Knowledge (OMK) | & 11 courses (delivered
through ExamSoft), oral exams in the Osteopathic Medical Knowledge 1l course, and high-stakes
written and competency-based practical assessments in the Osteopathic Clinical Skills (OCS) | &
Il courses. Additionally, formative assessment is ongoing during the Preclinical Years through
peer evaluation, reflective essays, and other means. To progress beyond the Preclinical Years,
students are required to pass the first in a series of licensing exams from the National Board of
Osteopathic Medical Examiners (NBOME) entitled the Comprehensive Osteopathic Medical
Licensing Examination of the USA Level 1 (COMLEX-Level 1). Practice exams in the form of
Foundational Biomedical Science Comprehensive Osteopathic Medical Achievement Test
(COMAT FBS) and Comprehensive Osteopathic Medical Self-Assessment Examination
Examinations (COMSAEs) are administered with required benchmarks on the COMSAE to
provide students with information regarding their readiness to take the high-stakes COMLEX-
USA Level 1 examination successfully.

In the Clinical Curriculum (Years 3 and 4), also known as clerkships, student progress and
performance are assessed through a variety of means. In Year 3, osteopathic medical students are
assigned to a clinical campus site. Assessments include standard preceptor evaluations, self-
evaluations and the NBOME’s Comprehensive Osteopathic Medical Achievement Test (COMAT)
series that assesses student performance on each of the core rotations, including family medicine,
internal medicine, psychiatry, obstetrics and gynecology, pediatrics, and surgery. During this time,
students are required to pass the COMLEX-USA Level 2 CE examination (Cognitive Evaluation;
a high-stakes written examination), which measures fundamental clinical skills and application of
medical knowledge. Of note, the COMLEX-USA Level 2 PE (Physical Examination) has been
“suspended indefinitely” as an NBOME product in the wake of COVID-19, leaving individual
colleges of osteopathic medicine to certify that students meet the core minimum benchmarks
indicated for physical examination skills as a condition of graduation.

Trends, Adjustments, and Advancements in COM’s Assessment System

We have noted several strengths in UNE COM student performance. Our students continue to
exceed the national mean on both COMLEX Level 1 and Level 2 CE. Students are required to take
and score a 500 on a NBOME-approved practice examination called the COMSAE within 1 month
of sitting for the COMLEX-USA Levels 1 or 2CE.
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Our pass rate on Level 1 was 98.84

UAC Report on AY 2020-21, Submitted Fall 2021
p. 25


https://www.aamc.org/what-we-do/mission-areas/medical-education/cbme/core-epas
https://www.aacom.org/docs/default-source/med-ed-presentations/core-epas.pdf?sfvrsn=20/

accommodate board
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a. The Department of Clinical Education hosts two Caucus events each year with
invited representative clinical faculty and student coordinators from core
clinical campuses. The principal meetings also provide a network mechanism
to ensure standardization of learning activities across the geographically diverse
clinical campus system. These fall and spring Caucus events provided faculty
development topics, such as developing utilization recommendations for the
assessment of Entrustable Professional Activities (EPA) in medical students.
The fall 2021 Caucus was held in October 2021 and had a robust attendance
and program.

b. We continue to work towards developing an assessment at the end of the third
year, guided by the Curriculum Advisory Committee (CAC) Subcommittee on
Assessment. Input from clerkship sites would be submitted to this assessment
subcommittee. The nature of the data collected would be determined by the
particular EPA.
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submitted an interim accreditation report to ACPE in April as a follow-up to the areas of their
accreditation standards that were compliant with monitoring.

Division of Student Affairs

During AY 2020-21, the Division of Student Affairs (DSA) was selective in its assessment efforts
as significant professional staff time had to be devoted to challenges related to the COVID-19
pandemic. As a result, the Division assessment plan and work of the DSA Assessment Committee
were largely tabled outside of the work of individual units to assess specific programs or offerings.

This year’s findings highlight the DSA’s capabilities and successes in developing creative
strategies and adapting to alternative learning platforms to both continue and enhance student
learning. Many units were able to assess student learning in these new modalities but noted the
challenges along with the successes. For a Division where learning is often rooted in experiential
programs, the units did observe deficiencies in learning and performance of skills compared to
previous years when traditional in-person or larger cohort learning activities were possible.
However, the increased engagement that virtual programming afforded was not lost on members
of the Division and further reinforced the need for multiple delivery options for our future
offerings. Developing these programs to meet unit and Divisional learning outcomes more
effectively will need to be a focus moving forward.

As we emerge from the COVID 19 pandemic, several efforts in the DSA are underway related to
assessment. First, the reorganization of the Division of Student Affairs into three distinct areas or
“hubs” of Health and Wellness, Campus Life, and Graduate and Professional Student Affairs will
provide a framework to expand the DSA’s assessment work. The development of these hubs will
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UNE community. In-person Library professional staff communications are still facilitated by
Microsoft Teams and Zoom.

COST PER USE STATISTICS FOR COLLECTION MANAGEMENT

Because of multiple electronic resources, UNE Library Services seamlessly continued to offer
remote access to many quality resources: About UNE Library Services. Because of the high
number of electronic resources, remote access to them continues to be essential to students, faculty,
and professional staff.

Cost-per-use of electronic resources is calculated annually to aid decisions for additions or
cancellations to Library collections. Digital R
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Appendix B:
Update on Three-Year New Program Reviews
and Periodic Program Reviews

Three-Year New Program Reviews

After their third full year in the catalog, new programs, including undergraduate majors and minors
and graduate programs, need to undergo an evaluation that entails comparing the data and
projections they made in their Feasibility Study and Statement of Activities Pro Forma budget to
their current status, and addressing any modifications they will make. For more details, go to the
UNE Academic Program Review web page and click on the resources on that web page that are
listed under the “New Program Development and Program Revisions Resources” subheading.

In AY 2021-22, the following programs are conducting a three-year new program review: CAS’s
Biochemistry, Health, Medicine, and Society, Social Innovation and Entrepreneurship, and Special
Education (minor).

This January 2022, the following programs will receive advanced notification before their AY
2022-23 three-year new program review: CAS’s Data Science, Global Studies, and Ocean Food
Systems.

Periodic Program Reviews

In AY 2021-22, the following programs are conducting a program review: CAS’s Education (all
programs, including the Special Education minor, which overlaps with its three-year new program
review), Medical Biology and Biological Sciences (majors and minors, and graduate program),
Psychology (including Animal Behavior and Neuroscience), Sociology, Applied Social and
Cultural Studies, Anthropology, Health, Medicine, and Society (which overlaps with its three-year
new program review), and Women’s and Gender Studies; CGPS’s Education (programs with
specialized accreditation) and Public Health; and WCHP’s Nurse Anesthesia, Occupational
Therapy, and Physician Assistant.

This January 2022, the following programs will receive advanced notification before their AY
2022-23 program reviews: CAS’s Communications, History, Interdisciplinary Studies in the
Humanities, Philosophy, Political Science, Global Studies (which will overlap with its three-year
new program review), and Health, Law, and Policy; and WCHP’s Public Health.

For more details, go to the UNE Academic Program Review web page and click on the resources
on that web page that are listed under the “Program Review Documents” subheading.

UAC Report on AY 2020-21, Submitted Fall 2021
p. 33


/provost/assessment/academic-program-review-strategic-plan
/provost/assessment/academic-program-review-strategic-plan

