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Moreover, as a result of this disruption, at its April 2020 meeting, the UAC, with the support of 
the Office of the Provost, made the decision to suspend collecting the usual AY 2019-20 annual 
program, co-curricular, college, and division assessment reports, and instead focus this year on 
surveying the faculty and professional staff on their experiences teaching and supporting the 
University community amid the pandemic. The Office of the Provost also requested surveying 
students on their experiences learning amid the pandemic. The UAC, CETL, and OIRDA 
collaborated on creating the surveys, attaining an IRB exemption of review and oversight, 
administering the surveys, and analyzing the data. 
 
In May 2020, the UAC, CETL, and OIRDA sent surveys to the UG students, faculty, and 
professional staff. Then in the summer terms, while all UG courses ran online �± with the exception 
of CGPS, which already offers all of its courses online �± the University held graduate and 
professional courses in a hybrid model (each course offered partly online and partly in-person), 
rather than in a fully face-to-face, format. In many classes, for example, students did much of their 
didactic coursework online, while completing labs, clinical simulations, and other experiential 
learning modules with in-person cohorts. At the time, UNE was also considering, and then 
ultimately implemented, this hybrid format for all UG students and graduate and professional 
students (hereafter, referred to as graduate students) in the fall 2020 semester. For that reason, the 
UAC also decided to administer a survey to the graduate students in August to understand their 
unique experiences over the summer and get initial feedback on the use of the hybrid format.  
 
Learning from the spring surveys, we added demographic questions to the graduate student survey, 
including major/program of study, new/returning student status, gender, race/ethnicity, and age 
group, to understand the unique experiences and sentiments of the varied University community 
and its underrepresented groups. Because of the small number of graduate students who, for the 
race/ethnicity question, self-identified as Black/African American, Asian, Hispanic/Latinx, or 
American Indian/Alaskan Native, and for the gender question�����V�H�O�H�F�W�H�G���³�R�W�K�H�U���J�H�Q�G�H�U�����Q�R�W���O�L�V�W�H�G�����´��
this report combines those data into one grouping, referred to as BIPOC+. 
 
This annual report �I�R�O�O�R�Z�V���W�K�H���8�$�&�¶�V��well-established process of addressing its recommendations 
from last year and making data-informed recommendations for this year. The UAC has based those 
recommendations �R�Q���S�U�H�Y�L�R�X�V���\�H�D�U�V�¶���D�Q�Q�X�D�O���D�V�V�H�V�V�P�H�Q�W���U�H�S�R�U�W�V���D�V���Z�H�O�O���D�V���W�Ke spring and summer 
survey�V�¶ data. As the UAC sees it, the pandemic has highlighted the need to not only continue 
assessing student learning, but to also develop methods and analysis to better understand the ways 
in which to support students, faculty, and professional staff in global pandemic conditions that will 
most likely persist through and perhaps beyond AY 2020-21. 
 

II. Follow -�X�S���R�Q���/�D�V�W���<�H�D�U�¶�V���5�H�F�R�P�P�H�Q�G�D�W�L�R�Q�V�� 
 
�%�D�V�H�G���R�Q���O�D�V�W���\�H�D�U�¶�V���G�D�W�D���D�Q�G���W�K�H���G�L�V�F�X�V�V�L�R�Q�V���V�X�U�U�R�X�Q�G�L�Q�J���W�K�H���8�$�&�¶�V���$�<����������-19 report, the UAC 
undertook the following goals it set for itself: 

1.1. Continuing its efforts from the past two years, the UAC plans to support more university-
wide, student-facing, and supporting units to define co-curricular learning outcomes and 

https://www.une.edu/sites/default/files/uac_report_on_the_status_of_assessment_2018-19.pdf
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assess student learning and programmatic effectiveness�����7�K�H���8�$�&�¶�V���O�R�Q�J-term goal includes 
bringing all student-facing units, including the Centers and Institutes, into student learning 
assessment and the university-wide assessment process.  
 
Actions Taken: (a) The Associate Director of Assessment continued to meet with co-

https://www.une.edu/sites/default/files/resource_for_annual_program_assessment_reports.pdf
https://www.une.edu/sites/default/files/resource_for_annual_student_support_services_assessment_reports.pdf
https://www.une.edu/assessment/assessment-resources


 
AY 2019-

https://www.une.edu/sites/default/files/university_assessment_system_handbook_oct_2018_0.pdf
https://www.une.edu/sites/default/files/une_strategic_plan.pdf
https://www.une.edu/sites/default/files/une_strategic_plan.pdf


 

https://www.une.edu/sites/default/files/une_strategic_plan.pdf
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technological innovations, or programs in faculty development. This position could assist 
UNE to empirically demonstrate success in active and experiential learning, resulting in 
greater publicity and grant funding. (b) In October 2019, OIRDA hired a Senior Data Analyst 
who, among her many accomplishments, helped close the loop on an enrollment tracking 
project. But when the pandemic pivoted University operations in mid-March 2020, she was 
moved to more urgent projects. (c) The OIRDA Director, who also serves on the UAC, played 
a major role in creating, administering, and analyzing the spring and summer �V�X�U�Y�H�\�V�¶���G�D�W�D����
completing this annual report, and presenting it to the University community.  

2.4. Investigate �S�U�R�J�U�D�P�V�¶�� �U�H�V�R�X�U�F�H�� �U�H�T�X�H�V�W�V�� �I�R�U�� �W�H�F�K�Q�R�O�R�J�\�� �R�U�� �V�R�I�W�Z�D�U�H�� �V�R�O�X�W�L�R�Q�V to collect, 
aggregate, analyze, and store assessment data. While the pending adoption of a new LMS 
might mitigate some of the requests, the UAC recognizes that some programs and units 
continue to seek additional software tools. 
 
Actions Taken: (a) Led by an ad hoc working group of faculty and professional staff, the 
University conducted a campus-wide process for assessing a new LMS for UNE to replace 
the currently outdated �³Blackboard Classic�  ́ platform. The working group managed the 
assessment and feedback process and then conducted detailed analysis and demonstrations of 
three finalist platforms. The group made their recommendations to the Provost, and the 
recommended platform, D2L�¶s Brightspace LMS, was selected and then approved for funding 
and implementation in this academic and fiscal year. Despite the impact of COVID-19, the 
University decided to proceed with this project, which is currently underway, with a goal of 
switching UNE to the new platform in mid-2021. (b) UNE has now also fully implemented 
the EAB Navigate platform at the UG level. There were plans to adopt the EAB Navigate 
platform for graduate and professional students this winter, but that project has been put on 
hold due to COVID-19. (c) UNE, through the Academic Affairs Committee (AAC) of the 
University Faculty Assembly, is also developing new policies on required minimal use of the 
LMS and EAB platforms in order to have universal collection of key metrics that will greatly 
assist in analyzing student success. Within those systems, the AAC is also developing a 
proposal for a universal student course assessment instrument based on national best practices, 
which will be administered and automatically collected via the new LMS. (d) UNE also 
upgraded its Ad Astra scheduling platform, which allowed the university to move forward on 
its dual projects of fully implementing a uniform block scheduling weekly format for UG and 
appropriate graduate courses, as well as a unified annual academic calendar for all five UNE 
colleges. Due to the necessities of COVID-19, the block scheduling format was implemented 
fully for all UG programming for fall 2020 and will continue to be refined for spring 2021 
and into the following academic year. (e) After a review of potential system-wide applications 
for survey implementation and analysis tools, the Academic Technology Advisory Committee 
(ATAC) suggested the University adopt Qualtrics for all surveys, and provide students, 
faculty, and professional staff conducting pertinent research access to the tool. A funding 
request was submitted as part of the budget process. The status of the request is pending. 
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III. Findings from the Spring  and Summer 2020 Surveys 
 
With the exception of replacing annual assessment reports with surveys, the UAC has upheld the 
well-established, university-wide annual assessment cycle. The UAC maintained the customary 
June 15 deadline of annual program and co-curricular reporting to respond to the survey; used the 
data from this year to complete this report and make recommendations; distributed and presented 
this report to the University community; obtained the Provost�¶�V��formal response to the report and 
recommendations; and 

https://www.une.edu/provost/uac
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highest percentage (7%). For the same question, 9% of all UG students and 8% of all graduate 
students selected housing security. Male graduate students stood out with the highest response rate 
(8%) for that concern, followed closely by female (7%) and BIPOC+ graduate students (7%). Of 
all the UG student respondents (N=718), 6% selected food security, and 9% selected housing 
security. Of all the graduate student respondents (N=296), 2% of females, 2% of males, and 1% 
of BIPOC+ selected food security, and 5% of females, 2% of males, and 1% of BIPOC+ selected 
housing security. Overall, survey data reveal that more students faced housing insecurity than food 
insecurity, but food insecurity remained an underlying concern. (Appendix B, Table 3).  
 
The UG and graduate student qualitative responses echo some of the stressors and challenges. One 
�8�*���V�W�X�G�H�Q�W���Z�U�R�W�H�����³Most challenging I lost my job [on campus] due to the online transition, so I 
cannot contribute as much as I would like to paying for food costs�«�D�Q�G���R�W�K�H�U���H�[�S�H�Q�V�H�V���U�H�O�D�W�H�G���W�R��
�P�\���H�G�X�F�D�W�L�R�Q���´���$�Q�R�W�K�H�U���8�*���V�W�X�G�H�Q�W���G�L�V�F�O�R�V�H�G�����³It was unexpected and extremely difficult for me 
to get used to [the pandemic] amid my [parent] losing [her/his] job and me becoming the sole 
�S�U�R�Y�L�G�H�U���I�R�U���P�\���K�R�X�V�H�K�R�O�G���´ One gradu�D�W�H���V�W�X�G�H�Q�W���³saw the toll this semester took on the mental 
and physical health of my peers as well as myse�O�I�����,�W���Z�D�V���D�E�V�R�O�X�W�H�O�\���F�U�X�V�K�L�Q�J���´���$�Q�R�W�K�H�U graduate 
�V�W�X�G�H�Q�W���I�R�X�Q�G�� �L�W���³�Gifficult to find the motivation to get course work done, challenging being at 
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UG and graduate student qualitative responses reflect the value they place on support from the on-
campus resources to advance their learning. One �8�*���V�W�X�G�H�Q�W���Z�U�R�W�H�����³�,�W���Z�D�V�«difficult to not have 
access to the quiet library study space and to the �O�L�E�U�D�U�\���S�U�L�Q�W�H�U�V���W�R���S�U�L�Q�W���P�\���O�H�V�V�R�Q���V�O�L�G�H�V���´���$�Q�R�W�K�H�U��



 

https://library.une.edu/blog/2020/08/07/une-libraries-onward-plan/
https://library.une.edu/blog/2020/08/07/une-libraries-onward-plan/
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followed by males (30%), and then BIPOC+ students (15%) (Appendix B, Table 6). Also, of all 
graduate students who reported that they had to quarantine (n=131), on the closed-ended question 
asking where they lived, 90% selected their own residence. That said, of the BIPOC+ graduate 
students who had to quarantine (n=18), 11% paid for a hotel/motel and 6% paid for on-campus 
housing, while 78% percent, 12 
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moving their classes online in the spring, or modifying them to the online or hybrid format in the 
summer) could explain these reasons. Most student respondents, however, expressed gratitude for 
faculty support. 
 
Of the specific ways in which faculty provided support, UG students notably cited faculty 
flexibility on completing assessments. Of all the UG students who responded to the open-ended 
question, the aspects of remote learning that went well (n=372), 9% specified flexible or extended 
deadlines, or open-book or untimed assessments. 
 
UG students reported appreciating synchronous class meetings, while UG and graduate students 
reported appreciating recorded and pre-recorded course material. Of those who responded to 



 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 14 
 

It is important to note that, to the open-ended question on their learning challenges, while 12% of 
all UG students who responded (n=363) 
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their classes according to the new conditions. Similar to the students in their survey, faculty noted 
the competing external forces students faced as significant challenges to completing coursework. 
Of those faculty who responded to the open-ended question on their teaching challenges (n=220), 
39%, the highest response to that question, reported difficulty engaging students, many of whom 
had more stressors and distractions. Of those faculty who responded to the open-ended question 
�R�Q���V�W�X�G�H�Q�W�V�¶���O�H�D�U�Q�L�Q�J���F�K�D�O�O�H�Q�J�H�V (n=216), 49%, also the highest response to that question, reported 
�V�W�X�G�H�Q�W�V�¶���G�L�V�W�U�D�F�W�L�R�Q�V���D�Q�G���S�H�U�V�R�Q�D�O���V�W�U�X�J�J�O�H�V�� 
 
Most faculty respondents modified their curriculum in some way. On the closed-ended question, 
the extent to which they changed their course material in response to the pandemic, while 14% of 
all �I�D�F�X�O�W�\�� �V�H�O�H�F�W�H�G�� �³�Q�R�W�� �D�W�� �D�O�O���´�� �������� �Q�R�W�H�G 
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questions, 3% specified that they focused on teaching data analysis rather than data collection and 
analysis. 
 
Aiming to support students to successfully manag



 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 19 
 

Thus, while a meaningful percentage of faculty self-�L�G�H�Q�W�L�I�L�H�G�� �D�V�� �³�E�H�J�L�Q�Q�H�U�´�� �W�R�� �R�Q�O�L�Q�H�� �W�H�D�F�K�L�Q�J��
before the pandemic, a significant proportion found the online resources and support services 
helpful for remote instruction and will likely continue to use those resources in the future. 
 
Also, in the face of this unprecedented teaching and learning environment, faculty reported that 
most students met the learning outcomes. For the closed-ended question, the extent to which 
students met the learning outcomes amid the pandemic, 57% (or 147 in total) of all faculty reported 
�³�H�[�W�U�H�P�H�O�\�´���R�U���³�Y�H�U�\���Z�H�O�O���´����8% (or 98) �V�H�O�H�F�W�H�G���³�P�R�G�H�U�D�W�H�O�\�´���R�U���³�V�O�L�J�K�W�O�\�� �Z�H�O�O���´�� �D�Q�G��only 1% 
�V�H�O�H�F�W�H�G���³�Q�R�W���Z�H�O�O���D�W���D�O�O�´�����$�S�S�H�Q�G�L�[���%����Table 17). 
 
Faculty endorsed Zoom for facilitating synchronous meetings, and similar to the many students 
who appreciated their professors, faculty attributed students to successfully completing the 
semester. Of the top three responses to the open-ended question on what went well, 27% of those 
faculty who responded (n=199) mentioned Zoom and its features, and 18% reported student 
engagement, attendance, and resilience (Appendix B, Table 18). 
 
Faculty qualitative responses underscore student determination to persevere in trying conditions. 
�³
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also made the decision to ask the co-curricular senior leaders to distribute an untraceable, common 
electronic survey link to their reporting units they deemed appropriate to take the survey. Thus, 
we can neither calculate the number of surveys distributed nor a response rate. 
 
That said, we received 86 responses to the professional staff survey, which came from a broad 
range of UNE�¶�V�� �F�R-curricular offices, including Student Affairs, Global Education, Library 
Services, Student Success, Athletics, WCHP Service Learning, Student Access, Sustainability, and 
CGPS Student Support. Because we made every survey question noncompulsory, some 
professional staff chose to skip some questions. 
 
Since the survey asked professional staff for the unit(s) they work in, but no other demographic 
information (e.g. gender, race/ethnicity, or full - or part-time status), only unit-level data can be 
identified (Final Recommendation 1.4). However, since some of the unit-level response numbers 
were small, this report combines all of the data into one grouping. 
 
2. Survey Findings 
 
a. Professional Staff Changes and Challenges: Supporting the University   
    Community Remotely Amid the Pandemic 
 
During spring break, while many students adjusted to altered housing, studying, and employment 
arrangements, and the faculty moved their classes, labs, and clinicals online, professional staff 
spent time supporting students and the University community make the transition and developing 
remote programming, support structures, and digital processing systems, amid a pandemic that 
also affected their daily lives. 
 
Professional staff reported the same top four responses as faculty, albeit at different data points, 
on their initial thoughts when UNE announced plans to transition to remote instruction. Of the 
professional staff who responded to the open-ended question on the topic (n=59), 49% (compared 
to 38% of faculty) reported supporting the decision, 17% (compared to 19% of faculty) felt that 
they lacked sufficient time to prepare, 14% (compared to 18% of faculty) expressed concern for 
students, and 12% (compared to 24% of faculty) revealed experiencing stress. 
 
Examples of the professional staff 







 
AY 2019-



 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 24 
 

Finally, in the face of an international crisis, professional staff reported meeting the student 
learning outcomes, albeit not as successfully as faculty. For the closed-ended question, the extent 
to which students met the learning outcomes amid the pandemic, 24% of professional staff selected 
�³�H�[�W�U�H�P�H�O�\�´�� �R�U�� �³�Y�H�U�\�� �Z�H�O�O�´ (or 21 in total, compared to 57% of faculty), 31% selected 
�³�P�R�G�H�U�D�W�H�O�\�´���R�U���³�V�O�L�J�K�W�O�\���Z�H�O�O�´ (or 27, compared to 38% of faculty), and only 1% �V�H�O�H�F�W�H�G���³�Q�R�W��
�Z�H�O�O���D�W���D�O�O�´ 
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structure to their daily schedule. (c) Both UG and graduate student data also highlight the 
value of faculty recorded and pre-recorded course material. (d) Both UG and graduate student 
data reveal the need for on-campus resources, activities, and interactions. Many graduate 
students in particular stressed their appreciation for the hybrid model that included in-person 
learning. (e) Graduate student and professional staff data also reveal the need for more 
transparency on University decisions. 

2.2. Increase faculty and professional staff engagement with some of the UNE resources, such as 
the Continuity Technology Resource website, ITS webinars, CETL webinars, and Library 
resources, that they did not fully utilize in the shift to emergency remote learning. 

2.3. 



 
AY 2019



 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 27 
 

�x In spring 2020 we implemented a Clinical Progression Examination for the second-year 
students to assess clinical readiness. This is the first of a series of progression 
assessments we would like to implement at the end of each academic year. Initially the 
goal was to have an Objective Structured Clinical Examinations (OSCE) format for this 
assessment, however, the impact of COVID-19 requires this to be administered as a 
written examination (administered electronically via ExamSoft and proctored via 
Zoom).  

�x In fall 2018 and spring 2019, we conducted a comprehensive review of our Clinical 
Skills Assessment (CSA) rubrics. The revised rubrics and evaluation forms were 
implemented in summer 2019. Course Directors for simulation courses have been 
provided the CSA rubrics and asked to align the Simulation Skills Assessment (SSA) 
rubrics for their courses. In addition to revising rubrics for the specific procedures, a 
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assessment data, and identification and implementation of action items that surface from our 
analyses. The Working Group commences each year in January, meeting monthly through April, 
and then biweekly through June.  
 
This year the Working Group welcomed new Directors from our Education and Health Informatics 
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remained committed to implementing an ePortfolio platform to offer students continuity of their 
online coursework and foster more methods for systematic assessment of quantitative (grades) and 
qualitative data (writing samples). This work paused in light of UNE�¶s evaluation and selection of 
a new learning management system (LMS) platform this past year. However, the Working Group 
plans to revisit this objective and determine if the new LMS has viable ePortfolio options available 
and/or if an exploration of external platforms is warranted. The Working Group has also identified 
the need for a specialty tutor who will be shared between the graduate programs in Public Health 
and Applied Nutrition and will work toward a plan to staff this need for our students. The college 
has found the need for dedicated, graduate-level career service offerings for students. 
Recommendations about how to fill this need will be discussed and brought to leadership over the 
next year. 

�™ College of Osteopathic Medicine (COM) 

Overview of COM Assessment System 
 
UNE COM assesses the progress and performance of its osteopathic medical students in an array 
of methods.  
 
Student progress in the Preclinical Curriculum (Years 1 and 2) is continuously assessed by periodic 
high-
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examination during AY 2019-2020. As of September 4, 2020, there are 63 UNE COM students 
who have not yet taken and passed COMLEX Level 2 PE. Recognizing that many of these students 
have a COMLEX Level 2 PE scheduled in the next 6-9 months, we are proposing an alternative 
pathway to meet the COMLEX Level 2 PE requirement for graduation and to meet the waiver 
requirements for students to graduate in May 2021 and receive a diploma.   
 
Students who have not taken the COMLEX Level 2 PE examination in time to receive a passing 
score by March 16, 2021, will complete a two-phase pathway. The first phase of the pathway is a 
four-week clinical simulation rotation utilizing the iHuman Symptom to Diagnosis Cases 
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combination of individual rotations of 1-6 weeks, consistent with guidelines as delineated by the 
Office of Clinical Education. Final grades will be determined by an evaluation of all grades 
submitted for each rotation, and recorded as a final grade of Pass or Fail. Each student will be 
responsible to schedule, and satisfactorily complete, a minimum 34 weeks of rotations in their 
four-year, thus attaining the requirement of a total of 82 weeks of education cumulatively for the 
third and fourth years of education, combined. If any student is unable to meet the intended number 
of credits for any semester, they will complete a program change per registrar guidelines.  
 
Future Plans for COM Assessment System 
 
We have a number of initiatives for the future of assessment at UNE COM: 
 

1. The Department of Clinical Education operates a Medical Student Clinical Advising 
Program, which provides longitudinal academic and career counseling to UNE COM 
students while completing clinical rotations. This program provides one-on-one 
advising sessions to all third-year students with two face-to-face, one-hour sessions 
while students are embedded in a core clinical campus. Due to the COVID-19 
pandemic, the individual meetings are now conducted via individual video conference 
meetings with each student. The initial phase of this program assists students as they 
proceed through the standard core clerkship curriculum. Counseling continues as 
students navigate the residency application process by providing specialty topic 
webinars, additional one-on-one coaching, and general coaching for key residency 
application processes. Further refinements have been implemented this year, including 
more frequent contact with individual students. In addition, the Office of Clinical 
Education hosts scheduled whole class video conference meetings with the third- and 
fourth-year classes. During the height of the pandemic, these meetings were held 
frequently, at times weekly. The current plan is to host monthly meetings with each 
class. In addition, vital information is transmitted weekly via an email newsletter.  

 
2. We continue to explore other options for the curriculum to accommodate board-taking 

and score release dates such that passing grades for year 2 students are received prior 
to July 1 when the clerkship years begin. 

 
3. The Curriculum Advisory Committee is continuing to work towards incorporating the 

Core Entrustable Professional Activities for Entering Residency (CEPAER) as a 
competency framework for assessment and curricular revisions.  

a. The Department of Clinical Education hosts two Caucus events each year with 
invited representative clinical faculty and student coordinators from core 
clinical campuses. The principal meetings also provide a network mechanism 
to ensure standardization of learning activities across the geographically diverse 
clinical campus system. These fall and spring Caucus events provided faculty 
development topics, such as developing utilization recommendations for the 
assessment of Entrustable Professional Activities (EPA) in medical students. 
However, due to the COVID-19 pandemic, no Caucus event was held in May 
2020 and further advancement of this topic has been put on hold. 
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Learning Outcomes Plan that assesses the performance of students toward achieving the Learning 
Outcomes of the school. In addition to our own plans, the School also looks at results from the 
performance of its students on licensure exams and nationalized survey results. In conjunction with 
the American Association of Colleges of Pharmacy (AACP), the national association that 
represents schools and colleges of pharmacy, our accreditor, the Accreditation Council for 
Pharmacy Education (ACPE), performs surveys of the stakeholders of pharmacy. On an annual 
basis, the survey is sent to our faculty and graduating students. The survey also goes to our alumni 
and pharmacists who precept our students during their 4th year internships every other year.   
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annual student learning outcomes assessments. While some of the measurements of those 
outcomes did take place in the fall semester, many were scheduled to happen in spring and the 
compilation of the annual report would have been difficult to complete due to the lack of data and 
the need to focus team efforts on other work responsibilities tied to COVID-19 response and 
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spring break 2020, Librarians used asynchronous Zoom as the instructional mode
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Appendix B: 
Tables of Survey Data 

 

I. UG and Graduate/Professional Student Survey Data Tables 
 

Table 1: UG and Graduate/Professional Student Survey Responses 

UNE College 
Number of Surveys 

Distributed  
Number of Responses 

Response Rate of the 
Number Distributed  

UG Student Survey (Spring 2020) 

CAS  1407 
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6%

22%

22%

30%

45%

52%

55%

62%

63%

64%

4%

27%

25%

18%

34%

61%

55%

51%

63%

64%

5%

26%

26%

19%

34%

61%

55%

56%

66%

65%

2%

26%

20%

15%

35%

58%

52%

38%

55%

61%

9%

33%

14%

23%

37%

65%

56%
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47%
44%

49%

12%

43% 43%

47%

13%

55%

46%

54%

8%

65%

53%

49%

2%

Simulation/lab space Library Study space Other

Table 5: Graduate Students Needing After-Hours or 24/7 Access  
to UNE Services 

All Grad Students (N=296) Female Grad Students (n=197)

Male Grad Students (n=89) BIPOC+ Grad Students (n=43)

 

Survey question: To support your studies this summer, do/did you need after-hours or 24/7 access to any of the following? 
Select all that apply.                                                                                                                                                                 

Other responses included: computer lab/printers; gym; and longer counseling appointments. 
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6%

10%

33%

44%

BIPOC+ Grad Students

Male Grad Students

Female Grad Students

All Grad Students

Table 6: Graduate Students Needing to Quarantine 
Since April 2020 (N=296)

 

Survey question: Beginning in April, State of Maine Governor Janet Mills mandated a 14-day quarantine period for anyone 
entering the state. Did you have to quarantine at any point since April?                                                                                    

On the whole, females comprise 67% of all graduate student respondents, males comprise 30%, and BIPOC+ students 
comprise 15%.                                                                                    
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2% 3% 5%

90%

2% 3% 4%

90%

0%
3%

7%

90%

11%
6%

0%

78%

Hotel/motel On-campus at UNE Family/friends Own residence

Table 7: Of the Graduate Students Who Quarantined, the 
Residences Where They Stayed

All Grad Students (N=131) Female Grad Students (n=97)

Male Grad Students (n=30) BIPOC+ Grad Students (n=18)

 

Survey question: When you had to quarantine, where did you stay? Select all that apply. 





 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 51 
 

Table 9: Open-Ended Question Asking UG Students What Went Well 

 

99     
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II. Faculty Survey Data Tables 
 

Table 10: Faculty Survey Responses by College  
(For Faculty Who Selected Teaching in One College) 

UNE College 
Number of 
Responses
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Table 11: Resources that Helped Faculty Prepare for Remote Learning 

 Percent Who Used 
Resource (N=258) 

Not At All 
Helpful 

Somewhat 
Helpful 

Very Helpful 

UNE colleagues (n=209) 81% 1% 40% 59% 

Internet/Google searches 
(n=173) 

67% 4% 59% 37% 

Academic support staff at 
UNE (n=145) 

56% 3% 38% 59% 

Colleagues outside UNE 
(n=119) 

46% 4% 56% 39% 

YouTube (n=118) 46% 9% 50% 41% 

CETL webinars (n=116) 45% 4% 53% 43% 

Publications (n=107) 41% 4% 55% 41% 

Library resources (n=105) 41% 7% 52% 41% 

ITS webinars (n=101) 39% 8% 58% 34% 

The Continuity Technology 
Resource website (n=96) 

37% 7% 51% 42% 

Webinars offered externally 
of UNE (n=79) 

31% 8% 76% 16% 

Survey question: At the onset of the COVID-19 pandemic, when preparing for the transition, how helpful 
were each of the following resources? 

The latter three columns are calculated by those respondents who used resource and gave a rating. 
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Beginner Intermediate Advanced

CAS (n=108) 56% 30% 16%

CDM (n=14) 50% 43% 7%

CGPS (n=42) 5% 14% 95%

COM (n=17) 76% 24% 18%

COP (n=15) 80% 13% 7%

WCHP (n=62) 53% 37% 16%

All Colleges (N=258) 48% 28% 26%

56
%

30
%

16
%

50
%

43
%

7%5%

14
%

95
%

76
%

24
%

18
%

80
%

13
%

7%

53
%

37
%

16
%

48
%

28
%

26
%

Table 15: Faculty Self-
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Table 18: Open-Ended Question Asking Faculty What Went Well 

 

 
 
 
 

 
 
 
 
 
 
 
 
 

 

Survey question: Of all the changes you made amid the pandemic, what went well?                                                               
This word cloud was downloaded directly from the survey software, Qualtrics, and is based on high frequency words that 

came up in the qualitative responses to the question. 
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Table 20: Resources that Helped Professional Staff Prepare for Remote Student Support 

  
Percent Who Used 

Resource (N=86) 
Not At All 

Helpful 
Somewhat 

Helpful 
Very Helpful 

UNE colleagues (n=74) 86% 3% 34% 64% 

Internet/Google searches 
(n=62) 

72% 2% 60% 39% 

Publications (n=55) 64% 0% 69% 31% 

Colleagues outside UNE 
(n=54) 

63% 2% 57% 41% 

YouTube (n=36) 42% 0% 69% 31% 

Webinars offered 
externally of UNE (n=35) 

41% 9% 63% 29% 

Library resources (n=27) 31% 4% 41% 56% 

The Continuity 
Technology Resource 

website (n=23) 
27% 0% 74% 26% 

CETL webinars (n=15) 17% 0% 53% 47% 

Survey question: At the onset of the COVID-19 pandemic, when preparing for the transition, how helpful 
were each of the following resources? 

The latter three columns are calculated by those respondents who used resource and gave a rating. 
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Table 21
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52%

6%

5%

Mix of synchronous and asynchronous

Synchronous

Asynchronous

Table 22: Professional Staff Methodologies to Support Students 
Amid the Pandemic (N=86)

Survey question: Please indicate whether you settled on generally using synchronous support services, 
asynchronous support services, or a mix of the two methodologies, amid the pandemic. 





 
AY 2019-2020 UAC Report, Submitted Fall 2020 

p. 66 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

1%

4%

28%

21%

4%

Not well at all

Slightly well

Moderately well

Very well

Extremely well

Table 24: Professiossargal Staff Impressiossarg of Students Meeting the 
Learning Outcomes (N=86)

 

Survey questissaron: 
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Survey link here
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Appendix E: 
IRB Exemption Letters 



 
 

 
Institutional Review Board 

Mary DeSilva, Chair  
 

Biddeford Campus 
11 Hills Beach Road 

Biddeford, ME 04005 
(207)602-2244 T 
(207)602-5905 F 

 
Portland Campus 

716 Stevens Avenue 
Portland, ME 04103 

 
To:   Kelly Duarte, M.S. 
 
From:   Brian Lynn, J.D.   
  
Date:    May 5, 2020 
 
IRB Project # & Title:  050520-02; Student, Faculty, and Professional Staff Surveys on Teaching, Learning, 

and Supporting Students amid the COVID-19 Pandemic 
 
The Institutional Review Board (IRB) for the Protection of Human Subjects has reviewed the materials 
submitted in connection with the above captioned project and has determined that the proposed work is 
exempt from IRB review and oversight as defined by 45 CFR 46.104 (d)(2). 
 
Additional IRB review and approval is not required for this protocol as submitted. If you wish to change your 
protocol at any time, including after any subsequent review by any other IRB, you must first submit the 
changes for review.  
 
Please contact me at (207) 602-2244 or irb@une.edu with any questions or concerns.  
 
Sincerely, 

 
Brian Lynn, J.D. 
Director of Research Integrity 
 





 
 

 
Institutional Review Board 

Mary DeSilva, Chair  
 

Biddeford Campus 
11 Hills Beach Road 

Biddeford, ME 04005 
(207)602-2244 T 
(207)602-5905 F 

 
Portland Campus 

716 Stevens Avenue 
Portland, ME 04103 

 
To:   Kelly Duarte, M.S. 
 
From:   Brian Lynn, J.D.  
 
Date:    November 5, 2020 
 
IRB Project # & Title:  050520-02; Student, Faculty, and Professional Staff Surveys on Teaching, Learning, 

and Supporting Students amid the COVID-19 Pandemic (Amendment #2)
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